WELLBEING
FRAMEWORK




OUR POLICY

This policy integrates Wellbeing and Behaviour using
the MTSS model and CEWA Strategic Wellbeing
Framework principles: wellbeing is improvabile, visible
and measurable; decision-making is data-informed,;
and improvement occurs through iterative cycles of
change.

Purpose

St Cecilia’s Catholic Primary School is committed to
nurturing a flourishing, Christ-centred, child-focused
Catholic community where every student can learn,
belong and thrive. This policy sets out a whole-school
approach to wellbeing and behaviour that supports
spiritual, cognitive, physical, emotional and social
development through strong relationships between
educators, students, families, parish and community.

Scope

This policy applies to all students (K—6), staff, relief staff, volunteers and visitors, across all
school settings including classrooms, playgrounds, specialist areas, excursions/incursions and
school transport (including buses).

our Values and Identity (Faith « Family « Friendship)
Our wellbeing and behaviour expectations are grounded in three school values:

Faith: We recognise the dignity of every person and nurture spiritual wellbeing and connection
to God.

Family: We work in partnership with parents/guardians as the first educators and build shared
responsibility for wellbeing.

Friendship: We build a sense of belonging, inclusion, and respectful relationships so that all
students feel safe and supported.



OUR VISION
& MISSION

CEWA'S VISION

Catholic Education WA is a Christ-centred and child-
focused community of engaged learning environments that
inspire all to live the Gospel actively.

Our Vision:
To inspire a Christ-centred community that fosters love,
learning and service.

Our Mission:

The family of St Cecilia’s Catholic Primary School is guided
by the teachings of Jesus, and strives to create a safe,
supportive, multicultural and inclusive community with a
genuine Catholic learning environment to nurture students,
encouraging them to grow to their full potential and to grow
to be compassionate and responsible individuals
committed to lifelong learning and service to others.

Cun TTotto



DEFINING
WELLBEING

Student wellbeing is the creation of safe, supportive and
inclusive learning environments that promote students’
physical, social and emotional wellbeing and enable them
to engage positively in learning and school life.
Informed by the Australian Professional Standards for
Teachers (AITSL) - Standard 4: Create and maintain
supportive and safe learning environments.

To embed wellbeing effectively, St Cecilia’s commits to
designing practices that are:

Improvable — wellbeing skills, supportive conditions and connections can be taught and
strengthened

Visible — expectations, routines and practices are explicit and observable across all settings
Measurable - needs, implementation and impact data are used to guide improvement

Culturally Inclusive - We are committed to a culturally inclusive approach to behaviour and
wellbeing support. Our behaviour support approach is relationship-based, culturally
responsive and restorative. We recognise First Nations students’ cultural identities, family
connections and community strengths as essential elements of wellbeing and positive
behaviour. Behaviour support strategies will be developed in partnership with students,
families and community members to promote cultural safety, belonging, engagement and
success for all learners.




SCHOOL WIDE
EXPECTATIONS @

At St Cecilia’s Catholic Primary School, we are committed to creating a safe, supportive and
inclusive learning environment where every student can thrive. Our Whole School Wellbeing
Framework is underpinned by Positive Behaviour for Learning (PBL), a proactive approach that
explicitly teaches and reinforces positive behaviours and builds social/emotional capabilities
across all school settings.

we are we are

Our three school-wide expectations guide everything we do:

We are RESPECTFUL
We show respect for ourselves, others, property and our environment. We use kind words and
actions, listen to others, value differences and demonstrate care and compassion in our

relationships.

We are

We are LEARNERS

We come to school ready to learn, try our best, persevere through challenges and take
responsibility for our learning. We are curious, engaged and open to feedback as we grow.

These expectations are explicitly taught, modelled and celebrated throughout the school. By
consistently promoting positive behaviours, we foster a culture where all students feel valued,
connected and empowered to succeed.

we are
LEARNERS




POSITIVE SUPPORT
MATRIX

Positive Behaviour Support Matrix

Our Positive Behaviour Support Matrix is a key component of our Positive Behaviour for Learning
(PBL) framework. It provides clear, consistent and explicit expectations for student behaviour
across all areas of school life. The matrix helps students understand what it means to be
Respectful, and Learners in different settings and situations.

The matrix is organised into four key areas:
e Learning Time
e Play Time
e Around the School
e Inthe Community

Within each areaq, specific behaviours are identified to show students what our school
expectations look like in practice. By clearly defining these behaviours, we create a shared
understanding amongst students, staff and families about the positive choices that contribute to
a successful learning environment.

The Positive Support Matrix is explicitly taught throughout the year and revisited regularly
through classroom lessons, assemblies and everyday interactions. Staff use the matrix to model
expected behaviours, provide positive feedback and support students in developing the social,
emotional and behavioural skills needed to succeed.

Behaviour provides an opportunity for learning. Rather than simply reacting to inappropriate
behaviour, we support students to reflect on their choices, understand the impact of their actions
and develop the skills to make more positive choices in the future. The matrix provides clear and
consistent expectations across the school, helping to create an environment where all students
feel safe, respected, connected and ready to learn.
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Multi-Tiered System of Support (MTSS)

St Cecilia’s uses an MTSS approach to promote wellbeing and positive behaviour through
universal, targeted and intensive supports.

Tier 1 (Universal Supports)

Tier 1 differentiated and explicit teaching for all students’, or school-wide interventions, are the
critical foundation for PBL and student wellbeing. Interventions are at the whole-school level and
are provided to all students across academic, emotional and behaviour dimensions of learning.

The focus of Tier 1 intervention is on all students and staff across all settings: whole-school,
classroom and non-classroom.

Examples of Tier 1 supports include:
e explicit teaching of behavioural expectations and social-emotional skills
e clear boundaries in place
e high rates of acknowledgement for expected behaviours
» effective instruction
e active supervision
e whole-school wellbeing and social-emotional learning programs and approaches, such as
URStrong and the Berry Street Education Model

Tier 2 (Targeted Interventions)

Tier 2 or focused' interventions support approximately 15% of students in a typical school who are
not responding to Tier 1 and who have moderate, ongoing behaviours of concern (social,
behavioural and academic). Support is provided through additional Tier 2 or “targeted” level
interventions.

The focus of Tier 2 is to reduce the number of existing students requiring additional support.

Examples of Tier 2 supports include:
e daily check ins
e mentoring support
e instructional modifications
e social skills groups



Tier 3 (Intensive Support & Interventions)

Tier 3 or 'intensive’ interventions support approximately 5% of students who have not responded
to Tier 1 and Tier 2 interventions. Students may require Tier 3 or ‘intensive’ level of supports
involving highly individualised interventions to support a tailored learning program. The focus of
Tier 3 is to reduce the intensity and complexity of existing individual student'’s situations.

It is important that students requiring Tier 2 and Tier 3 interventions have received, and are
continuing to receive, the same level of Tier 1 support as other students. Tier 2 and 3 interventions
are only effective when Tier 1 foundations are strong. If there are more than 15% of students

receiving Tier 2 support, then more attention has to be paid to Tier 1.

Tier 3 interventions and supports involve:
e a case management approach

e a process for assessment, such as functional behaviour assessment (FBA)

individual behaviour support planning
collaboration with families and relevant stakeholders
ongoing monitoring and review

For a few students

TIER 3 (5% or less)

Intensive
Individualised
Supports

High intensity, individualised supports
for students with identified and
ongoing wellbeing needs.

Examples of Supports

« Individual counselling or therapy

Wrap-around support and referrals
Individual behaviour support plans
Regular progress monitoring
Involvement of external agencies
and specialists

TIER 2 For some students
(10-15%)
Targeted
Group Supports Targeted supports for students
who may be at risk or experiencing
o O O temporary wellbeing challenges.

Examples of Supports

Small group social skills programs
Check-in, check-out (mentor support)
Targeted wellbeing groups

Specific skill-building programs
Regular monitoring and feedback

For all students
(100%)

School-wide practices and
environments that promote
wellbeing and support all
students to thrive.

Examples of Supports

Positive relationships and safe,
supportive environments

Wellbeing curriculum and lessons
School-wide expectations and routines
Student voice and leadership

Pastoral care and community

building initiatives




T Swi Cecillaly Woyy
Top 10 Practices
for Positive Behaviour

Build Positive Relationships
« Greet every student warmly at the door each morning

= Aim for a high ratio of positive interactions to corrections

Why it matters:

Students who feel safe, respected and connected are more motivated to engage, cooperate and
perservere

Establish Clear Expectations

» Have our 3 school expectations clearly displayed in classroom (We are Respectful, We are Safe,
are Learners)

= Explicitly refer to expectations during lessons and transitions

Why it matters:

Students behave better when expectations are visible, simple and consistent across the school.

Teach Behaviour Explicitly

» Model routines step by step
* Role-play expected behaviour before students are required to use them

Why it matters:
Teaching behaviour proactively prevents conflict and builds confidence.

Create Consistent Routines

= Establish a predictable morning and end of day routine
* Clear and predictable transitions
= Visual schedules or cues where appropriate

Why it matters:

Predictability = safety. Consistent routines reduce anxiety and minimise beahvioural uncertainty.

Use Positive Reinforcement

» Use Process Praise: Specific acknowledgement that focuses on a student's effort, strategies

and positive behaviours, helping them understand what they did well and encouraging them
to repeat these behaviours.

Why it matters:
We strengthen the behaviours we acknowledge.




Use Proximity and Non-Verbal Signals

 Stand near students who need support
* Use eye contact, gestures, or a quiet desk tap
» Address issues subtly before they escalate

Why it matters:
Low-key interventions preserve student dignity and maintain flow of learning.

Provide Engaging Lessons

* Provide varied learning experiences
* Opportunities for movement and hands-on tasks
» Effective pacing to reduce downtime
» Frequent opportunities for students to respond
Why it matters:
When students are engaged, behaviour improves naturally.

Give Clear Instructions

* Gain whole class attention before giving directions

* Use short, clear, concise instructions

» Ask students to restate instructions

= Check for understanding before releasing students to work independently
Why it matters:
Students cannot meet expectations they do not understand. Clarity prevents confusion, frustration and
off-task behaviour.

Use Calm, Consistent Reponses to Stress Behaviour

= Stay calm and speak respectfully
* Use a neutral tone
= Apply fair and consistent consequences
= Avoid public confrontation or humiliation
Why it matters:
Students learn best when adults are predictable, safe and emotionally regulated.

Teach Self-Reqgulation

* Provide calm-down spaces or tools
* Use reflection sheets or problem-solving chats
* Teaching breathing or grounding techniques. Support with co-regulation and modelling strategies
* Encourage students to name feelings and choose strategies
Why it matters:
We equip students with lifelong emotional skills by teaching strategies explicitly.

These 10 practices reflect who we are at Saint Cecilia’s - a community committed to
compassion, consistency, and excellence in teaching. When every staff member uses these
practices everyday, our school becomes a place where students feel:
safe, known, supported & able to thrive

11




SCHOOL WIDE
BEHAVIOUR INCENTIVES

School PBL Mascot

Nano the Lizard is the friendly face of our school-wide expectations at St Cecilia’s Catholic
Primary School.

Nano can be found throughout the school helping students understand and remember our
three expectations: We Are Respectful, We Are Safe and We Are Learners.

The name Nano has a special connection to our school's faith story. It is inspired by Nano Nagle,
the founder of the Presentation Sisters, whose vision was centred on faith, compassion, service
and education for all. Nano Nagle's dedication to helping others continues to inspire our school
community today.

Like Nano Nagle, our mascot encourages students to make positive choices, care for others and
strive to be their best every day. Through classroom lessons, visual displays and school-wide
celebrations, Nano helps bring our expectations to life in a fun, engaging and meaningful way.

By following Nano's example, students learn that positive behaviour strengthens our community
and helps everyone feel safe, respected and ready to learn.

. (08) 91747000 @ 35 Sutherland St Port Hedland

@ www.stcecilia.wa.edu.au WA, 6721
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St Cecilia’s PBL Mascot

Nano the Lizard is the friendly face of
Positive Behaviour for Learning (PBL) at
St Cecilia’s Catholic Primary School.

Nano can be found throughout the school helping
students understand and remember our three
expectations:

WE ARE

RESPECTFUL

WE ARE

LEARNERS
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Whole School Reward System

To support and celebrate positive behaviour, we
implement a whole school token reward system
aligned to our expectations.

y @ TokenSystem
Students are recognised with coloured tokens when they demonstrate behaviours aligned with
our school expectations:

e Respectful — Turquoise Blue Tokens
. — Orange Tokens
e Learners — Purple Tokens

Tokens are provided by staff as an immediate and meaningful acknowledgement of positive
behaviour. This reinforces appropriate behaviours and promotes a shared understanding of
expectations across the school.

All earned tokens contribute to a collective whole school goal.
e Students place their tokens into a large, clear token collector located outside the school
office.
e The transparent design ensures all students can see their collective progress, building a
strong sense of shared responsibility and teamwork.
¢ The visual display motivates students to contribute positively to the school community.

Whole School Rewards
As a school community, we work together towards agreed rewards. When the token collector
reaches its target, the entire school celebrates.

Examples of whole school rewards include:
e Free Dress Day
e Movie Day
e Extra Play Time
e Special Activity Days

These rewards are designed to strengthen community spirit and acknowledge collective effort.
Monitoring and Celebrating Progress
e Token totals are shared fortnightly at assembly with students, ensuring transparency and
maintaining motivation.

e Progress updates help students see the impact of their contributions and reinforce the
connection between positive behaviour and shared success

14




At St. Cecilia’s, we use a clear and consistent approach to responding to student behaviour.
The Minor and Major Behaviour Flowchart provides staff with agreed definitions, procedures
and responses that support positive behaviour while maintaining student dignity and
wellbeing.

The purpose of the flowchart is to ensure behaviour is addressed in a calm, predictable and
supportive manner.

Responses are designed to:
e Maintain student dignity and positive relationships
e Support students to regulate through connection and co-regulation
e Explicitly teach and reinforce expected behaviours once the student is regulated
e Support students to develop self-regulation skills
e Repair harm and restore relationships when needed
¢ Minimise disruption to learning
e Support students to return to learning as quickly as possible

Minor Behaviours:

Typically managed by the classroom teacher or supervising staff member through
proactive and corrective strategies such as redirection, reminders, restorative conversations,
reflection and reteaching of expectations. When minor behaviours persist despite repeated
support and intervention, they may be reclassified as major behaviours.

Major Behaviours:

Involve a higher level of risk, impact or disruption and may require leadership involvement,
additional support, parent communication and documented follow-up. Responses focus on
ensuring safety, supporting regulation and guiding students through a restorative process
before returning to learning.

The flowchart reflects our commitment to Positive Behaviour for Learning (PBL) by

emphasising prevention, consistency, positive reinforcement and the explicit teaching of
expected behaviours.

15
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OUR APPROACH
TO CHALLENGING BEHAVIOUR

Restorative and Supportive Approach

At St Cecilia's Catholic Primary School, we recognise that behaviour is a form of
communication. When conflict occurs or behaviour falls below expectations, our focus is not
simply on consequences, but on understanding, teaching and repairing.

Guided by Positive Behaviour for Learning (PBL), Berry Street Education Model (BSEM) practices
and trauma-informed principles, we seek to create a safe and supportive environment where
students can learn from mistakes and strengthen their relationships with others.

Staff use Repair Conversations and age-appropriate reflection processes to help students:

¢ Understand their behaviour and the impact of their actions

e Take responsibility for their behaviour and choices

e Recognise and understand how their actions may have affected the emotions and
wellbeing of others

 |dentify ways to repair harm and make things right

e Rebuild and strengthen relationships

e Develop positive strategies for managing similar situations in the future

e Re-engage positively with learning

Our approach acknowledges that students may require support to regulate their emotions
before they are ready to reflect and problem-solve. Consistent with Berry Street Education
Model practices, staff prioritise emotional regulation, connection and co-regulation before
engaging in restorative conversations.

Through restorative practices, students are encouraged to reflect on questions such as:
e What happened?
e Who has been affected?
e How were they affected?
¢ What needs to happen to make things right?
¢ What can be done differently next time?

17




Figure 1: Behavioural escalation model

(" Behaviour intensity —

Acceleration

Agitation

Regulated

De-escalation
Regulating but can easily re-escalate

Recovery
N

(VTlme )

By embedding trauma-informed and restorative approaches across the school, we foster
a culture of accountability, empathy, belonging and growth. Students learn that mistakes
are opportunities for learning and that relationships can be repaired through reflection,

responsibility and positive action.

The resources and processes outlined in the following section support staff to implement
restorative conversations, repair practices and reflection processes consistently across the

school.

e 1. REGULATED

2. AGITATION

o~

4. PEAK

5. DE-ESCALATION

e 6. RECOVERY
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BEHAVIOURAL ESCALATION MODEL - DEFINITIONS

The student is calm, cooperative and able to engage in learning,
follow instructions and interact positively with others.

The student may experience internal or external triggers and begin
to become unsettled. They may lose focus, appear visibly upset,
withdraw, avoid situations or begin to challenge expectations.

If the situation remains unresolved, the student’s behaviour may
become more intense. They may have difficulty focusing, managing
their emotions or engaging in calm and rational discussion.

The student is highly dysregulated and may have limited control
over their emotions or behaviour. Observable risk behaviours may
occur, such as shouting, swearing, aggression, self-injury or

damaging property.

o LS

The intensity of the student's behaviour begins to decrease and they
start to regulate. The student may still be vulnerable and can easily
re-escalate, so they continue to need calm, supportive responses
and space to regulate.

The student returns towards their usual baseline and appears calmer.
They may feel tired, regretful, worried or unsure and may still find it
difficult to talk about or express their emotions.




The Berry Street Education Model (BSEM) reminds us that our
response to behaviour should change depending on where a
student is within the escalation cycle. At every stage,
unconditional positive regard remains constant.

This means communicating through our words, tone and
actions that the student is valued and supported, even when
their behaviour is challenging.

Our role is not to “win” during an escalation, but to remain regulated ourselves,
maintain connection and safety, and provide the support the student needs at that
point in the cycle. Once regulation has returned, we can teach, reflect, repair and
move forward.

Strategies for unconditional
positive regard

Focus on safety
Minimise words
Use gestures and tone
Ensure safe proximity

Co-regulation Co-regulation

Regulating movermnent Regulating movement
Ready to Learn Plan Centring

Pause, one-liners and

bounded choices Breathing

Process praise Process Praise

Micro-moment De-escalation

BERRYS
EDUCATION MODEL

Curriculum and Classroom Strategies
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De-escalation Strategies

De-escalation is a skill that can be learnt, but it is
important to use the right strategy, at the right time, for
the right student. What works for one student may not
work for another. Understanding what works and why is
important if the de-escalation strategy is going to be
successful.

CHECKLIST REMINDERS FOR DE-ESCALATION

Remain calm and use measured voice, volume and tone.

Monitor your own body language and ensure it is non-confrontational.

Communicate respect and a desire to help.

Acknowledge the student’s feelings, “I can see you are upset”.

Keep verbal interactions brief, calm and respectful.

Avoid power struggles, it is not about who wins the argument.

Give the student space.

Move other students and the audience away.

Allow the student to move away, if safe to do so.

Allow processing time for the student when you give instructions.

If escalation occurs, move further away if possible and make the area as safe as possible.

000000000000

Make sure you have an exit plan, so you can safely leave the situation if necessary.

Send for help if necessary.

J

-

Once the student is calm and regulated, staff can explicitly teach or revisit expected
behaviours, support reflection and problem-solving, and engage in repair conversations
where appropriate.

Strategies staff may use to support de-escalation and regulation include:

« Acknowledging the student: validate the student’s emotions, confirm to them that it is
legitimate to feel upset, angry, exhausted or betrayed. Respond to the emotion they are
expressing and not the emotional intensity.

« Agree with the student: if it is possible to do so. Find some truth in what is being
said or expressed by the student. This reduces the conflict and can assist in being solution-
focused, preventing escalation. This doesn’t mean giving in or accepting that everything
they say is valid, it is about finding some truth in what they are expressing; it is simply a way
to move towards resolution and avoid conflict in the short term. Once the conflict is over and
the immediate risk has been managed, it is possible to find time to explore the situation as a
whole.
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Use clarification: if a student is very upset it can be difficult for them to express what they
are saying meaningfully. Using statements to help clarify meaning, rather than assume
what the student means can be helpful in de-escalating. e.g. ‘Are you saying that you feel
angry towards Billy?’ ‘Do you mean you feel like you want to hurt yourself?’ ‘Are you telling
me you feel lonely?".

By ensuring you understand what the student is expressing, you will be better able to provide
an appropriate response and de-escalate the situation.

Offering choices, options and boundaries: this means defining what the options are and
identifying the possible natural consequences for the student, dependent on the decisions
they make. This is not the same as using a threat and should not be presented as a threat.
Do not use statements that include potential or known triggers for the student.

As a situation escalates it can be very effective to offer options, for example: ‘Stay here and we
can try and work something out together. We need to keep you safe. If you leave we won't
know where you are. If you leave, | will have to report this to the principal and they may call
your parents.” ‘l understand that you have left your homework at home. Shouting at me is not
being respectful. When you stop shouting we can discuss what we can do to help you
remember.’

Distract the student: for example change topic, make a noise, drop some books, and ask a
question about something you know is of interest to the student. Use a strategy that
interrupts the situation and diverts attention of the student to something else, ask for the
student to help with something. Distraction can be a very effective short-term solution for
preventing escalation of a situation.

In terms of using de-escalation strategies effectively, it is important to consider your
communication style. This includes not just what you say, but how you say it and your
accompanying body language.
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ROLES AND
RESPONSIBILITIES

St Cecilia’s wellbeing and behaviour approach is a shared
responsibility.

School Leadership Team: ensures wellbeing and behaviour are strategic
priorities, resourced and implemented consistently. Support major behaviour
responses and re-entry planning.

Wellbeing Coordinator: analyses data, coordinates Tier 1-3 supports, supports staff
capability, monitors implementation and impact.

Staff: explicitly teach expectations and wellbeing skills, use consistent routines and
responses, document and communicate as required.

Students: participate in learning expectations and wellbeing skills; seek help and use
strategies to be ready to learn.

Families: partner with the school, reinforce expectations, engage in collaborative problem-
solving and support plans.

Practices Not Endorsed:
St Cecilia’s does not endorse using lines/copying texts, keeping students back after school,
or physical activity as punishment.

Suspension:

Internal (student removed from the classroom and playground) and External (student
asked to stay home for a period of time before re-entry) will be considered and determined
on a case-by-case basis and at the discretion of the Principal. Both forms of suspension
are to be accompanied by learning and pastoral support.

Exclusion:

Exclusion is a last resort after other behaviour support and restorative approaches have
been considered or exnausted. The CEWA Exclusion Policy outlines the process. Exclusions
may be made only in consultation with CEWA representatives, and the final decision rests
with the Executive Director or their delegate.

22




DATA &
RELATED
DOCUMENTS

Data, Monitoring and Continuous Improvement:

The school uses a data-driven improvement approach. Data sources may include behaviour
records, attendance/engagement indicators, wellbeing measures (e.g AWCE - Assessing
Wellbeing in Catholic Education), School Climate Survey and student/staff/family voice.
Wellbeing and behaviour initiatives are implemented using cycles of improvement (Plan-Do-

Study—Act), and reviewed to evaluate needs, implementation and impact.

Related Documents:

Positive Behaviour Support Matrix
Minor/Major Behaviour FlowChart
Wellbeing data reports (e.g., AWCE Survey)
One Page Wellbeing Framework Snapshot

To be revised and updated:
e Student Code of Conduct — update to match new school expectations
e Student Behaviour Support Plan template- to be updated Semester 2, 2026
e Repair Conversation Scripts- to be developed by staff Semester 2, 2026

Policy Created: August 2026
Review Date: August 2027
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ST CECILIN'S (ATHOLI( PRIMARY S¢HOOL
STUDENT (ODE OF (ONDU(T

At St Cecilia’s, we want to feel:
RESPECTED, INCLUDED, SAFE, HAPPY and CONFIDENT

S Inorgertofee) W
| S lunfuﬁtbﬁa wilk

oecce *everyone and the things that
& make i « “wnique; be friendly towards
** others, ~wr & sure evs go== has a say;
mal +> e everyone he « pl jmate; not
gat « edingos _ an. .aeck in with

| ; sur friands fo me e 7 they are OK.
s £
B{«

hPP? vie vl
pﬂnf others and ourselves;
p others in the best way that

we can; give pecple helpful
Q compliments; use our manners,

and help others to feel
comfortable in their environment
0 semeeic ish'L leehing or behaving in these ways, or
I‘ Lgﬂl‘w ik @ there i canfhct. wie will !

eomfart them; be with them; encourage them to fry again; check-
in with them; give them reminders of how to behave; give them
give things a tter how h
think it is; be brave in all situati

privacy if they need it; speak fo or seek advice from a feacher,
trusted adult or friend; support and stick up for friends while they
get back on track and remind them that we are there for them if or

can do it" when things sgem when they need us.
encourage and motivate pefiol ive their  We also need to remember that sometimes we might need fo let
work their best effort, and froid to .:W friends ‘do it on their own’ and it is OK for them fo say ‘no”if
ask for help when we ne'®d it Y i we offer help.

Owr Code of Conduct says thot we do not accept bullving, horrassment or any other forms of peerto-peer abuse and that

we require respect for the privacy and human dignity of others,
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